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INDIVIDUAL DIFFERENCES IN WRITING ANXIETY DURING OFFLINE AND ONLINE EXAMS: AN
INTERVIEW STUDY WITH UNIVERSITY STUDENTS IN HUNGARY

Baha’ Al-Deen Alnawas
E&tvos Lorand University, Faculty of Humanities
bahaaalnawas@student.elte.hu/bahaa.alnawas2014@gmail.com

This study investigates individual differences in writing anxiety among English-major students during offline and
online exams, specifically examining foreign language anxiety (FLA), computer anxiety (CA), and test anxiety
(TA). While extensive research exists on FLA and TA in language learning, limited attention has been given to
the compounded anxieties students face in online assessment settings. This study addresses that gap by exploring
how these anxieties manifest uniquely in each exam format and how each format might trigger distinct anxiety
factors and coping strategies among students. A qualitative approach was employed, using semi-structured
interviews with 12 MA-level students from two major universities in Budapest. Unlike prior studies, which largely
relied on quantitative scales to measure learning-stage anxiety (e.g., Gracia-Castro & O’Reilly, 2022; Liu & Yuan,
2021; Pratiwi et al., 2022), this research focuses on evaluation-specific anxieties. The interviews captured
participants’ detailed accounts of their experiences, coping strategies, and emotional responses to both online and
offline exams. Results indicate that participants encounter distinct anxiety triggers in each exam format. While
many students expressed comfort with online exams due to their familiarity with technology and flexible
conditions, technical concerns such as internet stability and the potential for disruptions significantly impacted
their anxiety levels. Conversely, offline exams were associated with greater anxiety due to environmental factors,
such as classroom settings, and the absence of digital conveniences like spelling tools. Students employed various
strategies to manage these anxieties, including preparatory writing exercises and personalized study routines. The
findings underscore the need for tailored support mechanisms in language education to address the unique anxieties
associated with diverse exam formats. This study contributes to applied linguistics by examining the intersection
of digital assessment, language learning anxiety, and individual coping strategies, providing implications for
optimizing both online and offline assessment practices.
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EXAMINING IRAQI KURDISH EFL LEARNERS' PERCEPTIONS TOWARDS INTERCULTURAL
COMMUNICATIVE COMPETENCE

Awder Raza Aziz

University of Szeged, Doctoral School of Linguistics. & Sulaimani Polytechnic University, International English
Language Centre

awder.aziz@gmail.com

Being able to communicate and interact appropriately in intercultural domains requires more than merely being
competent linguistically. The literature has already established that one needs to be in possession of certain
attitudes, abilities, and skills, as well as various competencies, to initiate, maintain, and conclude a conversation
or a course of interaction in intercultural settings. These skills and competencies are all framed under the
Intercultural Communicative Competence (ICC) construct in language studies (Byram, 2021; Chao, 2013; Baker,
2009; Larsen-Freeman, 2008; Deardorff, 2006; Nault, 2006; and McKay, 2002). The aim of this study is to
investigate the perceptions of Iraqi Kurdish EFL learners towards the required attitude and knowledge aspects of
Intercultural Communicative Competence (ICC) in a context where English is used as a Lingua Franca. Although
several models of ICC exist in the literature, the components of the models seem to be consistent (Deardorff,
2006). Byram’s (2021) model of ICC was used in this study since it was found to be the most established model.
A questionnaire was adapted from Mai’s (2018) study to collect data from 72 advanced-level Iraqi Kurdish EFL
learners, and SPSS V.27 was used to describe and analyse the data. The results of this study indicate that the
participants had an arguably positive perception towards ICC knowledge and attitudes, and they recognised that
they are more likely to interact with non-native speakers of the English language in intercultural settings. It was
also discovered that the participants were somewhat doubtful about some of their ICC skills, proud of their cultural
and ethnic rather than national identities, and had a more positive attitude towards the native verities of the
language than the non-native ones. The conclusions suggest that although the participants acknowledge the use of
English as a lingua franca in intercultural settings, they still prefer the native varieties of the language, tend to
focus more heavily on the knowledge dimensions of ICC, and are doubtful of their communication skills and their
ability to communicate appropriately in their intercultural encounters. These conclusions highlight the necessity
of taking an intercultural perspective in the EFL context. This approach might potentially prepare learners with
the knowledge, attitudes, and behaviours needed for effective communication in intercultural settings.
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»» VANNAK OLYAN KORHAZI DOLGOZOK IS, AKIK EMBERI HANGNEMBEN NYILVANULNAK
MEG.” — A SZULESZETI ELLATASBAN TAPASZTALT VERBALIS ABUZUS ES A POZITIV
KOMMUNIKACIOS GYAKORLATOK PELDAI AZ ANYAI NARRATIVAKBAN

Borbély Beata
ELTE BTK, Nyelvtudomanyi Doktori Iskola, Alkalmazott nyelvészeti doktori program
borbelybea23@student.elte.hu

1. Bevezetés

1.1 A kutatas témaja és relevanciaja, elméleti hattér

Az édesanyakat érintd, sziilés kozben elszenvedett durva, tiszteletlen, er6szakos banasmod jelentds, globalis szintli
kozegészségligyi és emberi jogi problémat jelent napjainkban, melyet a vilag minden tajardl érkez6, a témat
kozéppontba helyezd kutatasok és tanulmanyok egyre szaporodo6 szama is jelez (Bohren et al., 2015; Sando et al.,
2016; WHO, 2014). A sziilés koriili kommunikacidban tobb tipikus érzelmi bantalmazasi technika is megjelenhet,
ebbol a jelen kutatas részletesebben a gazlangozast jarja koril. A gaslighting egy hatalomgyakorlasi forma,
melyben az aldozatok valdsagat, megéléseit kérdodjelezik meg. Mindenhol jelen lehet, ahol kialakulhat ala-
folérendeltségi viszony. A csaladi, parkapcsolati kontextus mellett az utobbi idoben egyre nagyobb figyelem
iranyul az intézményes szintereken, egészségiigyi ellatasban tapasztalt gazlangozas kutatasara is (vo. Fielding-
Singh & Dmowska, 2022; Fraser, 2021; Sebring, 2021; Riggs & Bartholomaeus, 2018). Ugyanakkor a
szakirodalom gyakran utal az egészségiigyi ellatasban a pozitiv, megerdsité kommunikacio jelent6ségére a
betegellatas soran, kiemelve annak kozvetlen hatasat a paciensek felépiilésének sikerességére, allapotanak
javulasara nézve (v6. Marthy, 2023; Varga, 2011).

1.2. A Kkutatas célja

Célom a hazai sziilészeti ellatasban tapasztalhatd verbalis abuzus tipusait, ezen belill részletesebben a gaslighting
jelenségét példakkal illusztralva bemutatni, valamint az anydk szamara pozitiv kommunikacidt jelentd
megnyilatkozasokat is ismertetni. Tagabb cél, hogy a kortars pragmatikai, diskurzuselemz6 munkakban csupan
periférikusan megjelend, de a sziilés koriili kommunikacioban kiemelkedd jelentéségli érzelmi komponenst
kiemeljem.

1.3. A kutatas kérdései

Kutatasi kérdéseim ennek megfelelden, hogy (1) az elemzett korpuszban az anyak altal megélt verbalis ablizus
mely tipusai kiilonithetok el, (2) ezen beliil a gaslighting milyen forma(k)ban jelenik meg, illetve (3) az anyak
milyen, szamukra elfogadhato, megerdsit6 kommunikacios formakrol szamoltak be. Tovabbi kérdésem, hogy (4)
a befogaddk részérdl milyen érzelmi komponensek kotddnek a két kommunikacios stilushoz.

2. Elméleti keret, modszertan, korpusz

Jelen kutatas altalanos elméleti keretként funkcionalis pragmatikai alapra épiil, valamint a kritikai
diskurzuselemzésre is nagyban tamaszkodik. A ndk sziilésbeszamoloit vizsgalva az egészségiigyi dolgozok
beszédérdl kozvetetten vonok le kovetkeztetéseket. Ez egy szisztematikus kvalitativ narrativaelemzés, mely
induktiv modszerrel, a kapott adatokbol alkotja meg a kategoridkat, a grounded theory modszertanara
tamaszkodva. Elemzésem anyagat két anyai sziilésbeszamolokat gyljto internetes forras adja, mindkét esetben a
2022-2023-as évek Osszes anyagat vizsgaltam: a Masallapotot a sziilészetben civilszervezet Facebook-oldalanak
59 darab, anonim, irasos beszamolja, illetve a Hoztam e vilagra muvészeti projekt Youtube-csatornajanak 84
darab, arccal, névvel vallat videdinterjija. A két korpusz terjedelme Osszesen 212158 szd. A szovegek
kommunikaciot érintd részeinek kodolasat és a kategorizalasat a Maxqda szoftver segitségével, mig a videdk
atiratat az Alrite programmal végeztem.

3. Eredmények

Eredményeim alapjan a sziilészeti verbalis ablizus megjelenhet interperszonalis és interszubjektiv sikon, utobbin
belill az egyes megnyilatkozasok fobb aspektusaik szerint elrendezhetok a tudas-cselekvés-érzelem dimenziok
mentén. A gazlangozas az interszubjektiv abluzustipusokon beliil az elsésorban érzelmekre haté megnyilatkozasok
egy markans altipusat alkotja, melynek két f6 formaja azonosithatd: az anyaval kapcsolatos kérdésekben a kiilsé
adatokkal, tényekkel 6sszefliggd gazlangozas, valamint az anya altal megélt belsé allapotok, érzések tagadasa,
megkérdojelezése, lekicsinylése torténik a leggyakrabban, az anyai beszamoldk alapjan. A pozitiv
kommunikaciora — a korpuszok jellegébo6l adoddan — joval kisebb szamu példa volt fellelhetd a narrativakban, igy
ezek csoportositasa kevésbé differencialt, azok részletesebb elemzése tovabbi adatgyljtés utan torténhet meg. Az
egyes megnyilatkozastipusokhoz az anyak gyakran tarsitottak az azzal kapcsolatos megéléseiket, érzéseiket, ezek
ismertetése az eredmények fontos komponensét adja.

4. Kovetkeztetések

Kutatdsom ramutat, hogy a sziilészeti ellatasban szamottevo problémat jelent a verbalis abuzus, melynek az anyai
narrativakbol szarmazo nagy szamu példai a fobb jegyek alapjan csoportokba rendezhetok, jellegzetes tipusokat
alkotnak. A verbalis abuzus egy markans altipusaként megjelenik a gazlangozas, mely nemcsak az el6fordulasok
aranyat, hanem az érzelmi komponenst elemezve a karokozas mértékét tekintve is kiemelkedd jelentdségii. Az



anyak beszamoloi alapjan az altaluk pozitivnak tartott kommunikacids attitiid és az ahhoz tarsitott érzelmek,
megélések kiemelésével vilagossa valik a két stilus kozotti szakadék, mely a probléma azonnali orvoslasa iranti
igény mellett j01 mutatja a megfelelé6 kommunikacié sulyat, kovetkezményeit az sziilészeti ellatasban.

A verbalis abuzus jelenségének szisztematikus vizsgalata, annak eredményei egyrészt hosszu tavon az orvosi
kommunikacid fejlesztésében is felhasznalhatok egy empatikusabb betegallatas céljabol, masrészt a traumatikus
eseményeket atélt anyak szamara is segitséget nyujthat az dket ért események megértésén, tudatositasan at azok
feldolgozasaban.
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WESH AS A MIRATIVE MARKER IN CONTEMPORARY FRENCH: A COGNITIVE PRAGMATICS
APPROACH

Nour Ben Braham
E&tvos Lorand University
nourbb@student.elte.hu

1. Introduction
Mirativity is a linguistic category that conveys the speaker's surprise or unexpectedness regarding the expressed
information (cf. DeLancey, 1995). According to Aikhenvald (2012), languages exhibit considerable variation in
how they express mirativity. Some languages, like Turkish, use specific morphological markers, while others rely
on tone or word order changes. DeLancey (2001) describes mirativity as integral to a speaker’s epistemic stance,
marking not only surprise but also shifting the speaker's authority or confidence in the information. For instance,
the Turkish suffix -mis shows that the piece of information is not first-hand for the speaker:
(1) Kemal gel-mis.
Kemal come-MIR
Kemal came (allegedly).” (DeLancey 1997; 37)

Additionally, mirativity in French is a rising topic of the moment, one study shows that lexical items like aller
(‘to go’) can adopt mirative functions through specific contextual and pragmatic uses (Celle & Lansari, 2015). The
present study aims to contribute to the research of French discourse by exploring the use of the particle wesh as a
mirative marker, which is a colloquial expression, used in oral speech that originates from Maghrebi Arabic; was.
s ‘what’ or ‘what's up’.

The research addresses the following questions: 1) does wesh function as a mirative marker in contemporary
French? ii) how can we identify mirative uses of wesh? and iii) does it conserve its original meaning, or has it
gained other conversational functions?

Guerin (2024) and Canal (2018) analyze wesh as a tool for managing conversational flow and expressing stance.
In fact, in French, the particle has evolved to be a versatile discourse marker that has distinct functions including
1) greetings; ii) exclamations; iii)It also serves as a noun referring to an individual who uses this interjection on
every occasion or a discourse type used by these individuals (Canal, 2023; 76). Corpus analysis reveals the most
common use of wesh as an exclamation (around 72% by 2020), with a decline in its use as a greeting over time
(id. 84).

2. Methods

For this study I rely on the Leipzig corpora collection for the French language that provides a wide variety of
subcorpora, namely mixed corpus, news, private-ommert, private, private-stadler and web. Data extraction
involves querying for wesh within the LCC’s French corpora, prioritizing contexts like social media posts, blogs,
and forums, with 95,623,932 sentences. Each example was analyzed for syntactic position and contextual function
to determine whether wesh introduces a piece of information expressing surprise or not. The study combines
quantitative analysis, examining frequency cooccurrences, and distribution across contexts, with a qualitative
approach, interpreting selected examples to illustrate wesh as a discourse marker.

Results. Preliminary results show that wesh functions as discourse marker in contemporary French that can
convey mirative meanings in some contexts. The study reveals the syntactic flexibility of wesh (appearing at the
beginning of statements or as a standalone exclamation) as a discourse marker for the following information. From
the French mixed corpus based on material from 2012 with 74,823,426 sentences, 66 instances of wesh were found
of which 10 indicated mirative usage by observing the co-text and context in these occurences. In this case 15%
of the findings represent a case of mirative (2).

(2) Mais wesh ce trailer de FINAL FANTASY XVI est
but WESH this trailer DEM.F Final Fantasy XVI be.PRS.3SG
une dinguerie [...]
ART.F silly
‘But what, this trailer of the Final Fantasy X VI is silly’ [...] (https://t. (www.jeuxvideo.com, collected
on 20/10/2022))

On the other hand, the news corpus based on material from 2020 with 7,566,888 sentences indicated a lower
number of sentences with mirative wesh with 2 sentences out of 8. Another news corpus from 2022 shows lower
numbers of sentences by 1 mirative use of wesh out of 9. This indicates that wesh being a new linguistic occurrence
in the contemporary French, it still doesn’t show up in a corpus such as the news, considering also the nature of
mirativity as an immediate linguistic phenomenon that characterize spoken discourse. Analysis of the Leipzig
Corpora further indicates that wesh is used by younger speakers in informal settings, particularly on social media
or in online conversations, reinforcing its association with youth language and urban identity.

The corpora shows that mirative meaning emerges not from wes# itself but from the interaction between speaker
and listener as in (2), the speaker highlights that something contrasts with shared expectations. Some of the tools
that can identify mirative cases French are word order, syntactic structure, and prior knowledge. Another way to
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identify this usage is to look at the original meaning of wesh. In fact, the particle has maintained the same meaning
it had in the Marghrebi spoken languages, (i.e. ‘what’ or ‘what’s up’) but it had also acquired new ones (3):

3) [...] POP. Comment ? Quoi? Wech wech? Que se passe-t-il?
POP how what WESH WESH what REFL HAPPEN-SBJ
— Parle-r wech  wech, comme les jeune-s de-s banlieue-s. [...]
talk-INF WESH WESH like ART.PL youngster-PL.  of-PL  suburb-PL

‘POP. How? What? Wesh wesh? What’s going on? To talk wesh wesh like youngsters of the suburbs.’
(Canal 2023; 76)’

Conclusions

Wesh can function as a mirative marker in the contemporary French language; however its use is still limited on a
specific demographic and regions. It is also remarkable that the number of uses of wesh as an exclamative or
mirative marker is increasing compared to its use as a greeting. Additionally, in French where mirativity is not
grammaticalized, speakers tend to use discourse markers to convey surprise, in the case of wesh, the surprise
meaning is embedded in its original use in the Maghrebi spoken languages.
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HOW TO TEST FORMULAIC SEQUENCES IN HUNGARIAN LEARNERS OF GERMAN?

Alexandra Gyimesi
University of Pannonia
gy.szandra93@gmail.com

1. Introduction

1.1. The topic and the relevance of the study, theoretical background (literature review)

When it comes to the assessment of written products of language learners, it has been self-explanatory for a long
time to look at factors like grammatical accuracy, vocabulary or coherence. Since Pawley and Syder (1983) it is
also emphasized to look for ‘“native-like selection” and the “idiomatic way”. Idiomaticity, recently also
operationalized as holistic formulaicity (Koylii et al., 2024) means the target-like use of a wide range of
constructions such as multiword sequences and other lexical constructions. In addition, it involves textual context,
morphosyntactic choices and pragmatic features and due to its complexity, is best judged holistically by human
raters (Smiskova et al., 2012).

1.2. Aim of the study (what scientific problem is addressed)

The aim of this study is to test instruments for a greater study to assess holistic formulaicity and the use of formulaic
sequences in Hungarian learners of German in secondary education. The goal of my research is to explore how
schooling, experience abroad, extramural activities, learners’ first language (Hungarian) and L2/L3 English affect
their holistic formulaicity and their ability to express certain notions (such as inviting, making suggestions or
saying goodbye) with target-like multiword sequences.

1.3. Questions and hypotheses of the study

1. How does schooling, experience abroad and extramural activities affect holistic formulaicity -formulaic
language use in Hungarian learners of German and English?

2. What influence does L2/L3 English have on formulaic language use in Hungarian learners of German?

2. Methods

In this paper, I will report on a pilot study that aims to assess the instruments. A background questionnaire is used
to gain information about the former education, language skills, use, proficiency and attitude of the participants.
The instrument to test their holistic fomulaicity and their ability to express certain notions (such as inviting, making
suggestions or saying goodbye) with target-like multiword sequences is a free writing task, in which they compose
a 200-250 word long informal email in German, English and Hungarian to finalize their plans for the weekend
together with their friends from Germany, England and Hungary. First, the writing samples in the three languages
are rated on holistic formulaicity using a comparative judgement tool. Then, certain frequently used notions (such
as inviting, making suggestions or saying goodbye) are retrieved manually to check if they relate to holistic
formulaicity scores.

3. Results

Based on the preliminary analysis, participants use a wide range of multiword expressions for invitation, making
suggestions and saying goodbye. We expect to find that schooling, namely attending a bilingual secondary
grammar school and extracurricular activities can have major influence on the use of target-like multiword
sequences and holistic formulaicity of the learners. However further analysis needs to be conducted by the time of
the conference to be able to give a more detailed picture of the findings.

4. Conclusions

The researcher strives to capture a potential effect of schooling, experience abroad, extramural activities and the
learners L.2/L3 English, when it comes to holistic formulaicity and intends to show that holistic formulaicity and
the correct use of multiword sequences are not always directly proportional.
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CSAK-OT TARTALMAZO KIFEJEZESEK ERTELMEZESENEK VIZSGALATA OVODASOKNAL

Hagymasi Judit
PPKE BTK Nyelvtudomanyi Doktori Iskola
hagymasi.judit.0@gmail.com

1. Bevezetés

1.1. Elméleti hattér

El6éadasomban azt vizsgalom, hogy a 3—6 éves korosztalyba tartozo gyerekek mennyire pontosan vannak tisztaban
a kiilonféle csak-ot tartalmazoé kifejezések jelentésével. Elméleti szempontbol szamos szakirodalom foglalkozik a
csak partikulaval, mind a logikai (E. Kiss, 1998), mind a diskurzusjel516i (Gyuris, 2008) véltozattal. Ezzel szemben
lényegesen kevesebb kutatas talalhatd a csak-ot tartalmazo kifejezésekkel kapcsolatosan (Hagymasi, 2023).
Szintén kevés tanulmany szamol be a csak partikula gyermeknyelvi el6fordulasardl. A logikai, fokuszt jelzo
partikula értelmezését vizsgalta Pintér (2017). Azt mutatta ki, hogy a gyermekek mar négy és fél éves korban
tokéletesen értik a jelentését, vagyis, hogy a fokuszos csak-ot tartalmaz6é mondatok esetében az a fo kijelentés,
hogy a relevans halmaz tobbi elemére nem teljesiil az adott allitds (Pintér, 2017: 183). A csak partikula
gyermeknyelvi produkcidjanak korpuszos vizsgalatat végezte el Hagymasi és Kleiber (2022). Megallapitottak,
hogy az 6vodaskori gyermekek nem csupan értik, hanem aktivan hasznaljak is a logikai csak partikulat, valamint,
hogy — ugyan kisebb mértékben, de — a diskurzusjeldloi csak is elofordul a 6 évnél fiatalabbak beszédében, mind
a hangsulyos, mind a hangsulytalan valtozat. Mindez 0sszhangban all korabbi kutatasokkal, amelyek kiilonféle
diskurzusjeldlok viszonylag gyakori gyermeknyelvi eléfordulasardl szamolnak be (pl. hat, igy, ilyen (Markdé &
Dér, 2011), csak (Kromer, 2011). A csak-ot tartalmazd kifejezéseket azonban szisztematikusan még nem
vizsgaltak a nyelvelsajatitas folyamataban. Hagymasi és Kleiber (2022) megemliti, hogy bizonyos alakulatok
eléfordulnak az 6vodasok beszédében, mint példaul a csakis vagy az egyszer csak.

1.2. A kutatas célja

Jelen kutatasban célom a gyermeki beszédfejléddés pontosabb megismerése, ezen beliil a csak-ot tartalmazod
kifejezések gyermeknyelvi vizsgéalata. Célom, hogy szisztematikusan megvizsgaljam, a 3-6 éves Ovodas
gyermekek értik-e az alakulatokat, tisztaban vannak-e a pontos jelentésiikkel, és hogy masképpen értelmezik-e
ezeket, mint a feln6tt beszélok. A vizsgalt kifejezések: csaknem (Pmajdnem’ jelentésben), igencsak (’nagyon’
jelentésben), csak nem (hangsulyos csak partikulaval), valamint a (nem kodifikalt helyesirasu) csakazértis és
csakazertsem alakulatok. A vizsgalatban szeretném felmérni az 6vodas gyermekek pragmatikai tudatossagat,
valamint az értést. Els6dleges célom egy feltaro jellegii kutatas elvégzése, amely alapot adhat egy nagyobb mintan
végzett vizsgalathoz. A vizsgalat soran tesztelem a kiinduld hipotézist, a metodologiai kérdéseket, valamint
tapasztalatokat gytijthetek.

1.3. A kutatas kérdései, hipotézisei

A kutatas els6dleges kérdése, hogy a 3-6 éves O6vodas gyermekek tisztaban vannak-e az alakulatok pontos
jelentésével. Az alakulatok elméleti vizsgalata és korabbi tapasztalataim alapjan hipotézisem (1d. 1. tdblazat), hogy
a propozicionalis jelentést mar a 3 évesek is érteni fogjak (pl. igencsak), de a magasabb szintli mentalizaciot
1génylo kifejezések (pl. CSAK nem), vagy a ritkabb alakulatok (pl. csaknem) mar nehézségeket okoznak. A
hipotézishez figyelembe vettem az alakulatok gyakorisagat mind a gyermeknyelvben, mind altalanosan a magyar
nyelvben.
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1. tablazat: Kiindulo hipotézis: az alakulatok vart értése korosztalyi megoszlasban

2. Médszertan

A kutatasban 10 6vodas (3—6 év kozotti) gyermeket vizsgalok kérdezéses modszerrel, otthoni koriilményekben.
Mindegyik vizsgalt csak-os alakulathoz (igencsak, csaknem, CSAK nem, , csakazértis”, ,, csakazértsem”) rovid,
néhany mondatos sajat mesét tarsitok (példa az egyik alakulat mesében valdé megjelenésére: Hihetetlen, hogy
csaknem lekésték a vonatot!), amelyeket a szil6 olvas fel a gyermeknek. A torténetek elmondasa utan 1-1 rovid
kérdést tesziink fel az adott kifejezés jelentésére vonatkozdan (pl. Lekéste a vonatot Leo és az apukdja?). Mindezt
hangfelvételen rogzitjiik.

3. Eredmények

A vizsgalt alakulatok jelentésbeli (tudatelméleti) komplexitasa és — elsddlegesen gyermeknyelvi — eléfordulési
gyakorisaga jol jelezte elére a megértés mértékét 3—6 éves dvodasoknal. A kutatds eredményei nagyrészt
alatamasztottak a hipotéziseket: a legkisebbeknél is problémamentes az értés. Az elsddleges — feltard jellegl —
vizsgalat soran a 3 éves Ovodas gyermekek is értették a gyermeknyelvben gyakori alakulatokat (csakazertis,
csakazértsem), valamint a gyermeknyelvben el6forduld, csak propoziciondlis tartalmil igencsak kifejezést. Az
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alakulatok kozil problémat okoznak a magasabb fokt mentalizaciot igénylo (CSAK nem), illetve a ritkan hallott
kifejezések (csaknem). Mindezek alapjéan a kutatés folytatasat tervezem nagyobb elemszamu mintan.

4. Kovetkeztetések

A hipotézisek nagyrészt alatdmasztast nyertek: a 3—6 éves 6vodas gyermekek a gyakran elé6forduld és a csupan
propozicionalis jelentéssel biro alakulatokat értették, mig a pragmatikai tudatossag még problémat jelenthet. A
csak partikula gyermeknyelvi vizsgalatanak kovetkez6 1épése, hogy a csak-ot tartalmazo kifejezések értelmezését
megvizsgaljam az dvodasoknal 6vodai kdrnyezetben is. A kutatdsban néhany problémara is fény dertlt, amelyek
kikiiszobolését tervezem a kovetkezO 1épésben. A CSAK nem alakulatot feldolgozé mesében nem szerencsés a
foszereplok nevének megvalasztasa (Mici, Maci), ugyanis néhany sziilé/gyermek 6sszemosta *Micimaci’. Zavard
tényezO esetén (pl. utat tor egy korabbi emlék), vagy ha tl sok a kérdés, célszerli megismételni, visszaidézni a
torténet relevans részét. A metanyelvi tudatossagot jobban sziikséges tekintetbe venni (v6. Hamori 2019), jelen
kutatasban ennek megvalosuldsa azt jelenti, hogy a kisebb gyermekeknél érdemes lenne ravezetd kérdéseket
feltenni a ,hogyan mondanad masképp” helyett. Tovabbd a nagyobb mintan végzett kutatashoz tapasztaltabb
,Kisérletvezetok-et érdemes bevonni, 6vodapedagdgusok személyében.
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1. Bevezetés

Jelen kutatdsomban azt vizsgalom, miként illeszkedik az udmurt nyelven 2013-ban végrehajtott Talalj ki vj szot
[Manma Beute KbUI| projekt a nyelvi tervezés (language planning, LP) és nyelvmenedzselés (language
management, LM) altalanos keretébe. Mivel az udmurt egy hatarozottan veszélyeztetett statuszu, Oroszorszag
teriiletén beszélt, kisebbségi helyzetii nyelv (Moseley, 2010), barmely nyelvtervezo beavatkozas hatvanyozott
jelentdséggel birhat ra nézve. Ugy vélem, ennek fényében kiemelten fontos, hogy figyelmet forditsunk az ott zajlo
programokra, a kutatés altal is hozzajarulva azok jovébeni sikerességéhez.

A Talalj ki uij szot program, szdalkotdverseny soran a szervezOk a beszél6kozosség bevonasaval kerestek udmurt
megfeleloket 45 orosz vagy orosz kozvetitésu angol atvételre. A lexémak nagyrészt a digitalis vilag és az tizleti
¢élet témakoreihez kapcsolodnak, mint a cmapman [ster'tap] ’startup; Gjonnan alapitott vallalkozas’ vagy a nabaux
[ 'pablik] 'nyilvanos oldal a k6zdsségi médidban’.

A Gazzola és szerzotarsai (2024: 2) altal meghatarozott altalanos kérdések alapjan attekintem, mi a projekt
kiindulasi pontja, milyen célokat kivantak elérni a szervezOk, milyen eszkozoket alkalmaztak ezen célok
megvalositasanak érdekében, valamint azt, hogy végiil milyen eredménnyel zarult a tevékenység.

2. Médszertan

ElsOként kvalitativ megkozelitésbol mérem fel, hogy a Talalj ki uj szot projekt 1épései hogyan illeszthetdk be a
Haugen (1983), Kloss (1969), illetve Sandor (2003) nyoman meghatarozott nyelvi tervezési keretbe, tovabba a
Jernudd és Neustupny (1987), majd Kimura (2014) munkainak segitségével felallitott nyelvmenedzselési 1épések
kozé.

Ezt kdvetben, hogy képet kapjunk a tevékenység eredményességérol, egy korpuszalapi, kvantitativ vizsgalattal
allapitom meg, hogy a program soran létrehozott szavak az udmurt nyelv részévé valtak-e az eltelt idoben. Az
attekintett korpuszok, az Udmurt Corpora Main corpus of literary Udmurt (Arkhangelskiy & Medvedeva, 2014),
a Corpus of Udmurt-language social media (Arkhangelskiy 2018) és Az udmurt nyelv nemzeti korpusza
[HanmonaneHblt KoOpmyc yamypTckoro ss3bika] (Bezenova, 2019) szamos stilust és médiumot lefednek, igy
biztositva, hogy a keresett szavak minél nagyobb eséllyel megtalalhatoak legyenek valamelyikiikben. Ezzel egyiitt
azokat a talalatokat, melyek 2013 el6tti szovegekben fordultak eld vagy a projekt kontextusaban szerepeltek,
kizartam az eredmények koziil.

3. Eredmények

A széalkotoverseny folyamatat Osszevetve a fent emlitett elméleti keretekkel megallapithatd, hogy a
korpusztervezés a kidolgozas, illetve lexikai kiegészités részébe sorolhatd, nem illusztralhato vele a nyelvi tervezés
egésze. Nyelvmenedzseld szempontbdl ugyanakkor megjelenik majdnem a teljes folyamat: amennyiben a norma
az udmurt nyelvii beszéd, gy az atvételek hasznalata az ettdl valo eltérést jelenti, ami megoldast igényel. Ez a
megoldas, annak tervezése és megvalositasa bontakozott ki a projekt 1épéseiben.

A nyelvmenedzselés utolsé pontja a visszajelzés, az elvégzett munka sikerességének mérése. Ahogy irtam, ezt
egy korpusz alapu kutatas segitségével mértem fel. MindGssze kettd olyan talalat volt — a Corpus of Udmurt-
language social media-ban — melyek az alkotok szerinti jelentésben és csak 2013 utan fordultak eld, ugyanakkor
ezek a szavak a masik két korpuszban megjelentek 2013 el6tt is, igy a projekt ebbdl a szempontbdl nem mondhato
sikeresnek.

4. Kovetkeztetések

Szamos oka lehet annak, hogy a Taldlj ki uj szot program soran létrehozott lexémak nem terjedtek el a beszélok
korében a 2013 és 2018, illetve 2020 — a korpuszokban talalhatd legfrissebb szovegek keletkezési ideje — kozti
idészakban. Kiemelend6 koziiliik a kis elérés, a neologizmusok nem jutottak el a k6zosség egészéhez, tovabba,
hogy az udmurt nyelv nyelvhasznalati szinterei nem minden esetben terjednek ki olyan szférakra, melyekben a
szavakat organikusan hasznalni lehetne. Ezzel egyiitt megallapithatd, hogy a projekt szoajanlasi és -kivalasztasi
szakasza sikeresen zajlott, az aktiv részvétel az egyének részérdl mindenképp arra mutat, hogy van igény hasonld
tevékenységekre. A jovObeni programokkal ugyanakkor érdemes lehet a szavak kontextuséra, hasznalati kortikre
is fokuszalni.
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NON-ENGLISH MAJORS’ WILLINGNESS TO COMMUNICATE IN ENGLISH AFTER COVID-19:
AN INTERVIEW STUDY IN HUNGARIAN TERTIARY EDUCATION
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1. Introduction

1.1 The topic and the relevance of the study, theoretical background (literature review)

Willingness to communicate (WTC) in a second language (L2) plays a critical role in language learning success,
as it affects the extent to which learners engage in real-world communication. Higher WTC is linked to increased
L2 use, greater communicative competence, and better learning outcomes, making it essential in academic and
informal settings (Clément, et al., 2003; Yashima, 2002; Kang, 2005). In Hungarian higher education,
understanding WTC among non-English majors, who often face unique challenges and limited English
proficiency, is vital to creating supportive environments that foster language development. This study seeks to
address the underexplored WTC of non-English majors, especially in the post-COVID-19 context, where shifts in
language learning environments and psychological factors may have impacted students’ communication
willingness.

WTC was initially conceptualized in L1 studies as a personality trait that influences communication tendencies
across contexts (McCroskey & Richmond, 1991; Baker & Maclntyre, 2000). In the 1990s, researchers extended
this concept to L2 settings, defining it as the readiness to engage in L2 communication at a specific time with
certain individuals (MaclIntyre et al., 1998). Unlike L1 WTC, L2 WTC is viewed as a dynamic construct, subject
to both trait and situational influences (Maclntyre et al., 1999, 2007). Studies show that factors such as classroom
atmosphere, motivation, perceived competence, and self-confidence significantly impact L2 WTC (Khajavy et al.,
2016; Lee & Drajati, 2019). Recently, positive psychology perspectives have examined the influence of factors
like grit and enjoyment on WTC, highlighting the role of positive emotions in promoting communication (Lee &
Hsieh, 2019; Lee & Taylor, 2022). However, there is limited research on WTC in multilingual settings, with few
studies finding no significant correlation between multilingualism and WTC (Dewaele & Dewaele, 2018; Barrios
& Acosta-Manzano, 2021). Given the scarcity of studies in this area, particularly among non-English majors in
Hungary, this research aims to fill the gap by investigating factors that influence WTC in academic and informal
contexts. By focusing on both classroom and non-classroom settings, this research seeks to identify specific
elements that enhance or inhibit students’ WTC. Addressing this scientific problem can provide insights into how
educational strategies can be tailored to support non-English majors, fostering environments that encourage
English communication and improving language learning outcomes.

1.2. Aim of the Study
The study aims to explore factors influencing the willingness of non-English major students to communicate in
English in Hungarian higher education.

1.3 Questions and Hypotheses of the Study
What characterizes non-English majors’ willingness to communicate in English inside and outside the classroom
in their own view in the context of Hungarian tertiary education?

2. Method

This research utilized a qualitative approach, conducting semi-structured interviews with 10 non-English major
students from a Hungarian university, including both Hungarian nationals and international students. This diversity
offered a broad range of perspectives on willingness to communicate (WTC) in English within the Hungarian
educational setting. Each interview, lasting between 30 and 45 minutes, was audio-recorded with participants’
consent to ensure precise data collection. The interview questions focused on exploring WTC both within and
beyond classroom settings and identifying factors influencing students’ communication behaviours. Thematic
analysis was conducted based on Braun and Clarke’s (2006) framework, with systematic coding and theme
development guided by Creswell’s (2009) methodology. This qualitative approach allowed for an in-depth,
contextual exploration of students’ communicative attitudes and behaviours, enriching the study’s findings on the
factors impacting WTC in Hungarian higher education.

3. Results

The study indicates that non-English majors” WTC in English within Hungarian higher education may be
influenced by a range of contextual factors, including classroom atmosphere, familiarity with discussion topics,
interpersonal comfort, confidence in proficiency, interlocutors, motivation, emotional states, and personality traits.
Students appear to demonstrate a higher level of WTC in structured academic settings, particularly when engaging
with supportive peers or teachers. However, their WTC tends to diminish in informal contexts, where a preference
for using their native language is often observed. These findings suggest the potential value of creating supportive,
low-pressure environments to facilitate and enhance students” WTC in English.
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4. Conclusions

This study provides insights into the factors shaping non-English majors’ WTC in English within the Hungarian
tertiary education context. The findings highlight that students” WTC 1is highly context-dependent, with greater
willingness observed in structured, supportive academic settings compared to informal, social situations.
Interpersonal comfort, especially with non-judgmental peers or instructors, plays a crucial role in encouraging
English use, while confidence in proficiency and familiarity with topics boost students’ readiness to communicate.
Personality traits, emotions, motivation and preferences in digital communication further influence WTC. To foster
higher WTC, educational strategies should prioritize inclusive, low-pressure environments and emphasize the
value of feedback, creating spaces where students feel comfortable practicing English. These conclusions
underscore the importance of understanding individual and contextual factors in supporting language development
among non-English majors in multilingual educational settings.
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1. Introduction

More and more frequently, scholarly interests are shifting towards analyzing and making sense of language use in
combination with social life and identity where the term ‘translanguaging’ attracts the main focus. Multilingualism
and translanguaging support some of the same ideas, whereby the speaker transcends linguistic boundaries and
uses multiple languages in communication regardless of their proficiency in those (Aleksi¢ & Garcia, 2022;
Androutsopoulos, 2015), while translanguaging also has a social dimension to it, where the choice to translanguage
is very often an intentional one and has an identity marker function (Androutsopoulos, 2015). Multilingualism
aims to erase the boundaries between languages that have been socio-politically constructed and separated, and,
instead, views languages as interconnected complex systems (Androutsopoulos, 2015). Due to monolingual
ideologies that view languages in separation and reject non-normative language use, multilingual communication
has long been stigmatized despite being integral parts of people’s communicative practices around the world
(Aleksi¢ & Garcia, 2022). One of the most multilingual areas of Serbia is Vojvodina (Trombitas & Sziigyi, 2019),
where one of the largest cities, Subotica, is home to as many as fourteen languages spoken as native tongues, many
with an official status (Statistical Office of the Republic of Serbia 2012; Trombitas & Sziigyi, 2019). Research so
far on Vojvodina Hungarians’ multilingualism illustrates how the use of digital platforms, experience with digital
media, language attitudes, and identity all affect and constantly shape one another. Although Vojvodina
Hungarians continue to face challenges, mainly linguistic and social discrimination, they nevertheless express their
desire to prioritize the preservation of their language and culture, which is especially taking place more and more
often in online settings. These findings also illustrate the importance of considering factors like language choice,
digital literacy, and cultural identity in understanding the experiences of minority language communities in the
digital age (Lee, 2014; Androutsopoulos, 2015).

In light of the above, the present small-scale study aimed to gain insight into Vojvodina Hungarians’ digital
habits and online linguistic practices, and focuses on the same topic as an earlier study (Kostic, 2024), where
similar research questions were approached with different data collection tools and methods. To approach some
of these questions from a slightly different perspective, semi-structured interviews were conducted with some of
the same participants who provided data for the previous study, Kostic (2024). The present study aims to answer
the following questions:

1. To what extent are Vojvodina Hungarians involved in digital spaces and digital content creation and
sharing?

2. What for and how do Vojvodina Hungarians use their languages in digital spaces?

3. What factors affect the language choices of Vojvodina Hungarians in digital spaces?

2. Methods

Through Facebook groups, the study invited Vojvodina Hungarians of all ages, genders, and occupations to tell
their stories and share their experiences in semi-structured interviews. A total of 12 Vojvodina Hungarians gave
interviews, who were ethnically Hungarian, spoke Hungarian as an L1, but eight individuals also spoke Serbian
well, and six of them spoke English as an additional language they learned either at school or through the internet,
and all 12 individuals owned at least two digital devices (mainly smartphones, smart TVs, and a PC or a laptop).
The collected interview data was analyzed individually, and emergent themes were established, as each of the
interviewees shared valuable information about their digital lives and linguistic habits online. The questions were
adapted from Kostic (2024) to interview format and took 30-40 minutes on average. Each section covered a
different discussion topic and were semi-structured in nature to give participants more freedom and opportunity to
express their attitudinal standpoints, share their digital and linguistic habits, and their overall experience with
language use and social media in the Vojvodina Hungarian setting, as well as their history with digital devices, the
internet, and social media. The questions were formed by incorporating Lee’s (2014) techno-biographical approach
and to some extent Helsper and Eynon’s (2010) approach to testing Digital Nativeness. Helsper and Eynon (2010)
hypothesized that being a Digital Native (i.e. a person who grew up with technology and uses it as an integral part
of their life in many walks of life (c.f. Prensky, 2001)) does not rely solely on one’s birthyear. Instead, age should
be considered in combination with experience (years of contact with and use of the internet) and breadth of use
(i.e. how integrated the internet is in one’s life and what activities are done online).

3. Results

The semi-structured interviews helped reveal that the Vojvodina Hungarian interviewees had very individual yet
overlapping “life stories in relation to technology” (Lee, 2014: 94) as well as linguistic choices and habits in
general. The Vojvodina Hungarian participants are becoming more and more reliant on digital technologies for
various aspects of life, ranging from communication and information gathering to running errands online. Their
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stories indicated that the majority are online very often (up to 5-6 hours on a daily basis) and tend to communicate
and look up information on the internet much more frequently nowadays as opposed to 10-15 years ago, when
their main source of information was the television, radio, newspaper, or seeking information directly from other
people. Their spoken and written interactions were described and presented through shared screenshots of their
private conversations (with prior consent given) in detail, which were found to be characteristic of multilingual
speech. Very frequently, Hungarian, English, and Serbian were often being mixed in various ways, from the level
of sentences to entire paragraphs. The participants described these multilingual examples as intentional acts of
communication, originating from their desire to display their Vojvodina Hungarian identity, thus foregrounding
the vital role translanguaging plays in shaping their online (but in the meantime, also their offline) identities.
Similarly to online settings, translanguaging and switching between languages one speaks is also an integral part
of the Vojvodina Hungarians’ face-to-face conversations. As some stated, it regularly occurs that conversations
take place in two or sometimes even three languages at once, often without much thought given to them. Some
also emphasized that the reason they choose to translanguage is not only due to the entertaining and inclusive
nature of this speech, but also because they find it much easier to express themselves through translanguaging
instead of only speaking one language. As opposed to the Vojvodina setting, participants expressed that they often
find it difficult to fit in with the wider monolingual Hungary Hungarian community for similar reasons, but mainly
due to the lack of possibility of self-expression through multilingual means. Overall, they find their language
choices and translanguaging often depend on the topic of their conversations, sometimes their shared history with
the other person, but one thing they all emphasized was that it usually came naturally (see also Aleksi¢ & Garcia,
2022), and they do not pay too much attention to it when it occurs. Their language choices in each case are
influenced by a combination of contextual, linguistic, social, and personal factors, in line with results of previous
studies on similar topics (Androutsopoulos, 2015; Lee, 2014; Helsper & Eynon, 2010).

4. Conclusion

The present study sought to gain insight into Vojvodina Hungarians’ digital habits and digital language practices
from a qualitative perspective as an extension to a previous study on the same topic (Kostic, 2024). The Vojvodina
Hungarian participants in the present study displayed differing life stories in relation to technology (cf. Lee, 2014),
but with several noteworthy overlaps regarding their experience with the digital era, their language choices and
factors affecting those, as well as their translanguaging. The results showed that the participants are highly digital
oriented, often turning to the internet first for information, entertainment, communication, or to run errands
digitally. Multilingual practices are common among the participants and are integral parts of their speech and
written texts, and their language choices are often dependent on environmental, social, and very frequently
personal factors (including skills and knowledge, intention of messages, membership, belonging, and identity),
especially when it comes to translanguaging as an identity marker. While the present study has not focused wholly
on the Digital Native hypothesis (Helsper & Eynon, 2010), it did however gain detailed insight into some of the
same factors and aspects closely related to Helsper and Eynon’s (2010) hypothesis, mainly experience with and
exposure to digital devices and the internet and breadth of use, which should gain more focus in future studies
along with language choices and translanguaging to gain a fuller understanding of their interconnectedness.
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1. Introduction

Language teachers play a vital role in the development of their students’ motivation to learn a foreign language.
According to Dornyei and Ushioda (2011), “almost everything a teacher does in the classroom has a motivational
influence on students, which makes the teacher’s behaviour a powerful motivational tool” (:109). Kalman (2023)
states that the role of teacher is connected to the explicit use of motivational strategies or techniques in the
classroom setting to promote the level of learners’ motivation. However, little attention has been paid to the role
of the teachers in motivating language learners (Dewaele et al., 2018). To put it in another way, empirical studies
focusing on the ways in which adult learners of English, especially students at tertiary level, may be motivated,
can rarely be found in the EFL context, although the teacher’s role is said to be important in creating and
maintaining a motivating classroom setting (Kalman, 2018).

The present study aims to investigate EFL learners’ perceptions concerning one particular motivating factor,
namely their university EFL teachers’ use of explicit motivational strategies in the Hungarian higher education
context.

The following research questions were addressed:

RQ1: Which of the motivational strategies used by university EFL teachers do EFL learners perceive to be
motivating in the Hungarian higher education context?

(i) Are there any differences between the perceptions of Hungarian students and international students with
regard to their EFL teachers’ explicit motivational strategies?

(ii) Are there any differences between the perceptions of male and female participants with regard to their
EFL teachers’ use of explicit motivational strategies?

RQ2: What characterises the correlational relationships of the scales?

2. Methods

This study uses a quantitative method to explore which motivational strategies of tertiary EFL teachers are
perceived to be motivating by their learners. The choice of a quantitative approach has been driven by three main
reasons. Firstly, this study intends to measure the reliability of the adapted motivational strategies constructs from
three previous empirical research studies (Alrabai, 2014; Cheng & Dornyei, 2007; Guilloteaux, 2013) in the
context of Hungarian higher education. The second reason for using this method was to reach a larger number of
participants, and to get results that can be generalisable. Finally, to be able to also identify the correlational
relationships between the scales, a quantitative questionnaire was deemed to be an appropriate instrument
(Dornyei, 2007). The data is collected from several universities in Hungary, using a 5-point Likert scale
questionnaire survey, focusing only on motivational strategies related to EFL teacher behaviours.

3. Results

The results of the study show that Displaying appropriate teacher behaviours Creating a pleasant classroom
climate, promoting learners’ self-confidence, and Recognising learners’ effort prove to be among the most
important motivational dimensions among the learners. The strongest correlations appeared between the scales of
Recognising learners’ effort and Promoting learners’ self-confidence, and between the Creating a pleasant
classroom climate and Displaying appropriate teacher behaviour scales. This implies that if the participants are
motivated by the teacher recognising and appreciating their effort, they are equally motivated by the teacher
boosting learners’ self-confidence. It also indicates that appropriate teacher behaviour plays a vital role in
establishing a supportive and pleasant classroom climate where learners feel comfortable and motivated.

4. Conclusions

Knowing the most motivating motivational strategies might be beneficial for both pre-service and in-service EFL
teachers through which they can enhance their learners’ motivation. In addition, administrators and teacher trainers
should also take these results into consideration and introduce them to not only pre-service but also in-service
teachers when conducting a teacher training course. The findings of this research will aid and complement the
current L2 motivation theories from the point of view of the EFL learners’ perceptions regarding their university
EFL teachers since no research has been conducted in recent years in the context investigated.
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1. Introduction

This study explores the evolution of female characters' assertiveness in Disney films, focusing on their use of
speech acts that threaten the hearer’s positive face. This research draws on politeness theory, specifically Brown
and Levinson's (1987) concept of Face Threatening Acts (FTAs), to examine how these acts reflect changing
societal perceptions of women's roles. The study analyzes thirteen Disney films released between 1937 and 2021,
categorizing them into three phases based on release date and animation style (The Official Disney Fan Club,
2022).

1.1. Aim of the Study

The research investigates the diachronic evolution of "saying no" in Disney films and its potential impact on young
viewers' perceptions of women while reflecting on what types of polite “no” are being uttered in movies that serve
as a mainstream source of character-building materials (Ding, 2020).

1.2. Research Questions

1. How do the frequencies and types of FT As performed by female protagonists in Disney films change over
time?

2. What tendencies are there in the analysed films regarding the portrayal of young female characters when
it comes to “saying no”?

2. Methods

Thirteen Disney films meeting specific criteria, including a female, human lead, a G/PG rating, and no sequels,
were selected for analysis (Fischer, 2022). The two researchers independently watched and analysed the films,
identifying instances of FTAs performed by the female protagonists. Four categories of FTAs were used: refusal
of a request/order, rejection of an invitation, disagreement/contradiction, and challenging. The hypothesis was that
the frequency and type of FTAs correlate with the societal changes of the feminist waves over time; the portrayal
of female characters show more and more autonomy and readiness to say no, while shifting the focus from
politeness to self-realisation.

3. Results

The study reveals a noticeable shift in the portrayal of female characters' assertiveness over time. Films in the first
phase (1937-1959) exhibit a minimal number of FTAs, with princesses rarely refusing orders or challenging
authority. The second phase (1991-2002) shows a significant increase in FTAs, particularly disagreements and
contradictions, reflecting the influence of feminist movements on character development. The third phase (2010—
2021), while featuring slightly fewer FTAs overall, demonstrates a greater emphasis on stronger forms of "saying
no," including refusals of requests/orders and challenges. The analysis also identified other factors influencing the
frequency of FTAs, including plot focus, protagonist screen time, and character personality.

4. Conclusions

The findings indicate a clear progression in the portrayal of female characters' assertiveness in Disney films,
suggesting a shift towards empowering representations. However, further research is needed to determine the
specific impact of these portrayals on children's perceptions in order to see to what extent they are influenced by
growing up surrounded by the content analysed here. The study suggests investigating sub-genres within "princess
films" to identify the cinematic elements that contribute to empowering depictions of "saying no." Additionally,
future research could explore the use of politeness strategies, non-verbal FT As, and comparisons between different
types of FTAs while the comparison of mainstream media content of the same scope would shed some light on
what representation female audiences have the chance to grow up on.
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1. Bevezetés

A szovegértés napjaink egyik legfontosabb készsége, amely kulcsszerepet jatszik mind a nyelvoktatasban, mind a
kognitiv tudomanyok teriiletén (Kintsch & van Dijk, 1978; Grabe, 2009). Az inferencialis, vagyis kovetkeztetéses
szovegértés kiilondsen nagy kihivast jelent a masodik nyelvet tanulok szamara, mivel ez a készség kozépiskolai
tanulmanyaik soran gyakran nem fejlodik ki kell6 mértékben, ugyanakkor a felsGoktatasban mar elvarasként
jelenik meg (Cain & Oakhill, 2006; Oakhill et al., 2003). Az idegen nyelvii szovegértés komplex folyamata
magaban foglalja az explicit informaciok feldolgozasat, a hattértudas integralasat és a kovetkeztetések levonasat
(Just & Carpenter, 1992).

A munkamemoéria (WM) szerepe kiemelkedé ezekben a folyamatokban, kiilondésen a komplex szdvegek
feldolgozasakor. Baddeley (2000) WM-modellje alapjan a k6zponti végrehajtd funkciok koordinaljak a rovid tava
tarolast és a figyelmi folyamatokat, amelyek alapvetoek az olvasas soran (Daneman & Carpenter, 1980). Az
olvasasi folyamatok részletes vizsgalatdhoz a szemmozgaskovetés hatékony eszkozként szolgal, amely objektiv
betekintést nyujt a vizualis figyelem mintazataiba és a kognitiv terhelésbe (Rayner, 1998).

1.1. A Kutatas célja

Ez a kutatas azt vizsgalja, hogyan befolyasolja a munkamemoria kapacitasa €és a szemmozgasmintazatok az
inferencialis szovegértést idegen nyelven. A pilot tanulmany célja az volt, hogy azonositsa a munkamemoria, a
szemmozgasok ¢és a szovegértés kozotti Osszefliggéseket, és feltarja azokat a tendenciakat, amelyek
tovabbvezethetik a kutatast nagyobb mintdkon és dsszetettebb dizajnnal.

1.2. Kutatasi kérdések és hipotézisek

1. Milyen kapcsolat all fenn a munkamemoria kapacitasa és az inferencialis szovegértés pontszdmai kozott?
Hipotézis: A nagyobb munkamemoria-kapacitds magasabb szovegértési pontszamokkal tarsul.

2. Hogyan korrelalnak a szemmozgasi mutatok (szakkddok szdma, fixaciok szdma, fixacié iddtartama) a
munkamemoria és a szovegértési teljesitményekkel?

Hipotézis: A célzott figyelmi folyamatokat tiikr6z0 szemmozgdsi mintdzatok erdsebben korreldlnak a
munkamemoriaval és a szovegértéssel.

3. Milyen kiilonbségek figyelhetdk meg a szemmozgasi mintazatokban az els6 és a masodik olvasas kozott?
Hipotézis: A masodik, célzottabb olvasas soran hatékonyabb figyelmi mintazatok figyelhetok meg.

2. Médszertan
A vizsgalatban 13 magyarorszagi egyetemi hallgato vett részt, akik anglisztika alapszakos hallgatok, angol nyelvi
szintjiik C1-C2 kozotti volt.

A résztvevok munkamemoria-kapacitasat a forditott szamterjedelem és hallasi mondatterjedelem tesztekkel
mértem (Janacsek et al., 2009; Kovacs, 2014). Az inferencialis szovegértést Cambridge Proficiency szintli angol
szovegek felhasznalasaval értékeltem, amelyeket kétszer olvashattak el a résztvevok. A szemmozgasokat Tobii
Pro Spark szemkameraval rogzitettem, mérve a fixacié idétartamat, a fixaciok szamat és a szakkadokat.

3. Eredmények

Az els6 kérdés azt vizsgalta, hogy milyen kapcsolat van a munkamemoria és a szovegértési teljesitmény kozott.
Az eredmények nem mutattak szignifikans korrelaciét a munkamemoria és a szovegértési pontszamok kozott, bar
tendenciaként kimutathaté volt, hogy a nagyobb munkamemoria-kapacitas a jobb szovegértési teljesitménnyel
tarsult. Ez az eredmény Osszhangban all azokkal a kutatasokkal, amelyek a munkamemoria szerepét
hangstlyozzak az inferencialis olvasasban, de egyuttal azt is sugallja, hogy a munkamemoria 6nmagaban nem
elegend6 a szovegértés prediktoraként (Just & Carpenter, 1992).

A masodik kérdés a munkamemoria és a szemmozgasmutatok, mint példaul a szakkadok és fixaciok szama,
valamint a fixacid idotartama koOzOtti kapcsolatot vizsgalta az elsO olvasas soran. A Tobii Pro Spark
szemkameraval gyUjtott adatok alapjan nem talaltam szignifikans Osszefiiggést a munkamemoria €és a
szemmozgasmutatok kozott, ami arra utal, hogy ebben a mintaban a munkamemoria-kapacitas nem befolyasolja
jelentdsen a szemmozgasi viselkedést olvasas kozben. Ez az eredmény ellentétben all néhany korabbi
tanulmannyal, amelyek azt sugalljak, hogy a munkamemoria-kapacitas kiilonosen fontos lehet az Gsszetett,
kovetkeztetést igényld szovegek feldolgozasa soran (Just & Carpenter, 1992).

A harmadik kérdés a szemmozgasmintazatok els6 és masodik olvasas kozotti kiilonbségeit vizsgalta, killonos
tekintettel arra, hogy a masodik olvasas soran a résztvevok célzott, valaszkeres6 olvasasi stratégiat alkalmaztak.
Az eredmények alapjan a résztvevok hasonld szakkad és fixacids mintazatot mutattak mindkét olvasas soran, ami
arra utalhat, hogy a céltudatos Gjraolvasas ellenére a figyelmi folyamatok stabilak maradtak. Ez hozzajarulhat a
figyelmi folyamatok megértéséhez, ugyanakkor kiemeli, hogy az inferencialis olvasas soran alkalmazott figyelmi

23



stratégiak tovabbi elemzése sziikséges lehet a munkamemoria és a figyelem kapcsolatanak megértéséhez (Rayner
etal.,, 2012).

4. Kovetkeztetések

A kutatas eredményei alapjan a munkamemoria és a szemmozgasi mintazatok §sszetett moédon kapcsolodhatnak
az inferencialis szovegértéshez, de egyértelmii kovetkeztetésekhez nagyobb mintara van sziikség. A pilot
tanulmany tendenciai alapjan a kutatas dizajnjanak finomitasa, valamint a sz6vegek komplexitasinak Coh-Metrix
segitségével tOrténd mérésének Dbevezetése tovabbi értékes eredményeket hozhat. Az eredmények
hozzajarulhatnak a nyelvoktatas fejlesztéséhez, kiilonos tekintettel az inferencialis szovegértési készségek célzott
fejlesztésére.
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1. Bevezetés

A tréning az Onismeret fejlesztésén alapulo kis 1étszamu képzés, célja a tapasztalati tanulason keresztiil egy adott
készség fejlesztése (Juhasz, 2009). A nyelvoktatasban az idegen nyelvi kompetencia fejlesztésére alkalmazhato:
eredményre vezethet a kommunikacios stratégiak, azaz a diskurzusjelolok és hezitacios formak oktatasaban
(Dornyei, 1995). A diskurzusjelolok a szavak egy osztalya, amelyek kiilonbdzo funkcidval rendelkezhetnek,
megjelenhetnek hezitacidés szerepben is (Schirm, 2019). A spontan beszédben eléforduld leggyakoribb
diskurzusjel6l6k a magyarban a hdt, az ugye stb. (Schirm, 2019); a spanyolban a pues (’hat’) stb. (Jergensen &
Lopez, 2007). A hezitalas hangadassal jar6 sziinet a beszédben (Goésy, 2005). Az egyes nyelvekben a
megvaldsulasi formai kiilonbozbéek, azonban a nyelvtanulok az idegen nyelvben gyakran az anyanyelviikre
jellemz6 hezitalasokat hasznaljadk (Gosy et al.,, 2017). A leggyakoribbak a maganhangzoszerii (V-szeri)
hezitalasok a magyarban az [9]-h6z hasonl6 hang (Horvath, 2014), a spanyolban az [e]-hez hasonl6 hang (Machuca
et al., 2016). A tréningmodszer hatékonyabba teheti a nyelvtanulok miikodését nyelvhasznalati helyzetekben
(McCarthy, 2013). Ezekben a helyzetekben gatlo jellegii jelenség lehet az idegen nyelvi szorongas (INySz), amely
az idegennyelv-hasznalattal 6sszefiiggd félelem (Horwitz et al., 1986). Az INySz és a beszéd egyes jellemz6i
kozott Osszefliggés figyelhetd meg: az INySz-t mutatok idegen nyelvi megnyilatkozasaiban a szorongast nem
mutatokéhoz képest gyakoribb a V-szert hezitdlas magyar nyelvre jellemz6 formaja, az [9]-szert hezitalas, mint
az INySz-t nem mutat6 beszélokében, €s megnyilatkozasaikbol teljes mértékben hianyzik a hezitalasnak a spanyol
nyelvre jellemz6 formaja, az [e]-szerl vokalizacio (Szantho, 2024).

A kutatas kérdése, hogy a tréningmodszer alkalmas-e arra, hogy csokkentse a résztvevok INySz-at és
hozzasegitse a résztvevOket a célnyelvi kommunikacios stratégidk gyakoribb hasznalatahoz. A kutatas hipotézisei
a kovetkezok: az idegennyelvi és kommunikacios tréningen valo részvétel hatasara a tréning elott mértekhez képest
a tréning utan 1) a résztvevOok Likert-skalas attitidméréssel szamszerisitett INySz-szintje alacsonyabb; 2) a
résztvevOk spanyol megszolalasaiban a hezitacios szerepben hasznalt diskurzusjeldlok gyakorisaga magasabb; 3)
a spanyolban az [o]-szerl hezitalas gyakorisaga alacsonyabb; és 4) a spanyolban az [e]-szerii hezitalas gyakorisaga
magasabb.

2. Médszertan

A vizsgalatban 14 magyar anyanyelvi, legalabb B2 szintii (KER) spanyol nyelvtudassal rendelkez6 19-23 év
ko6zotti nd vett részt. A kisérleti személyek kivalasztasa online kérdoivvel tortént, amely felmérte a kito1tok nemét,
korat és a spanyol nyelvtudasuk szintjét. A kisérleti személyeket két 7-7 fOs csoportra (tesztszemélyek és
kontrollszemélyek) osztottam. A tesztszemélyek részt vettek nyelvi tréningen, a kontrollszemélyek nem. A
tesztszemélyek szamara hat alkalmas, alkalmanként 150-180 perces kiscsoportos nyelvi tréninget tartottam. A
tréning célja volt egyrészt, hogy a spanyol nyelvvel kapcsolatos gondolatok tudatositasaval csokkentse a
résztvevok spanyollal (L2) kapcsolatos esetleges negativ attitiidjét. Masrészt, hogy a spanyol nyelvre jellemzo
egyes kommunikacios stratégiak gyakorlasaval a résztvevok a spanyol nyelvii (L2) megszolalasaikban gyakrabban
hasznaljak a spanyolra jellemzoket. Ehhez Dornyei (1995) nyelvoktatasi modszertanat vettem alapul.

A Kkisérleti személyekkel csendes szobaban 10-10 perces interjut készitettem anyanyelvii interjuztatok
kozremiikddésével. A tesztszemélyekkel két spanyol nyelvii (L2) interju késziilt (egy-egy a tréning el6tt és utan),
a kontrollszemélyekkel pedig egy spanyol nyelvii (L2) interju. Mindkét csoporttal felvettiink egy magyar nyelvii
(L1) interjut is. A hangfelvételeket akusztikailag elemeztem: megvizsgaltam a beszélok L1 és L2 megszolalasaiban
megjelend hezitacids szerepben hasznalt diskurzusjel6lok, valamint az [9]- és az [e]-szerli hezitalas gyakorisagat,
és Osszevetettem ezeket csoportonként. Az INySz vizsgalatdhoz Likert-skalas attitlidelemzéssel (Piniel, 2012)
mértem a kisérleti személyek INySz-szintjének medianjat.

3. Eredmények

A tesztcsoport INySz-szintjének 6tfokozati Likert-skalan mért medianja a tréning el6tt 3, a tréning utan 2 volt,
tehat csOkkent. A kontrollcsoport esetében a median 2 volt. A hezitacios szerepben hasznalt diskurzusjel6lok
gyakorisaganak medianja a spanyolban a tesztcsoportban a tréning el6tt és utan, valamint a kontrollcsoportban
szinte megegyezett: a tesztcsoportban a tréning elétt 0,045 db/s, a tréning utan 0,042 db/s, a kontrollcsoportban
0,04 db/s volt (1. abra). Ezzel szemben az [o]-szerii hezitalasok gyakorisaga kevesebb mint felére csékkent a
spanyolban a tesztcsoportban: medianja a tréning el6tt 0,114 db/s, a tréning utan 0,048 db/s volt. Ez a tréning utan
mért adat szinte megegyezett a magyarban mért medianértékkel (0,049 db/s) (2. abra). A spanyolra jellemz0é [e]-
szerl hezitalas spanyolban a tesztcsoportban csak a tréning utan realizalodott, aranya azonban az dsszes V-szerii
hezitalasokban elenyészd volt (2,4%).
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4. Kovetkeztetések

Az eredmények alatamasztottdk az els6 hipotézist: a tréning hatasara csokkent a résztvevok INySz-szintje. A
masodik hipotézis nem nyert megerdsitést, hiszen a hezitacids szerepben hasznalt diskurzusjel6l6k eléfordulasa a
tesztcsoportban a tréning el6tt és utan szinte megegyezett. A V-szer(i hezitalasok gyakorisagaval kapcsolatos
harmadik és negyedik hipotézist az eredmények aldtamasztottdk: a tréning hatasara a résztvevOk spanyol
megszolalasaiban csokkent a magyar nyelvre jellemzo [9]-szer( hezitalas gyakorisaga, valamint bar kis mértékben,
de gyakoribba valtak a spanyolra jellemzd [e]-szerli hezitalasok. Osszefoglalva tehat a tréningmodszer a
nyelvoktatas hatékony eszkoze lehet: elOsegiti a célnyelvvel kapcsolatos pozitiv attitid kialakitasat, tovabba
hozzéjarul a V-szerli hezitalasok mint kommunikacios stratégiak célnyelvre jellemzébb hasznalatahoz.
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1. Introduction

The way individuals categorize everyday concepts reflects both cognitive processes and cultural influences
(Lakoft, 1987; Langacker, 1987). While categorization is a universal cognitive function, the structure and emphasis
of these categories vary across cultural groups. Freelisting, a technique rooted in cognitive anthropology, offers a
straightforward method for revealing these cultural distinctions (Stausberg, 2021).

1.1. Aim of the study

The primary aim of this study is to investigate how cultural contexts influence the categorization of drinks,
emotions, friendship, and success among university students from Hungary, Jordan, and Tirkiye. By analyzing
freelist data, this study aims to reveal universal cognitive patterns and culturally specific elements within these
conceptual categories. The study addresses the lack of cross-cultural data on how everyday concepts are
categorized in these three culturally diverse regions, which hinders a comprehensive understanding of cultural
cognition.

1.2 Questions and hypotheses

The following research questions guide this study:

1. How do young adults in Hungary, Jordan, and Tiirkiye categorize the concepts of drinks, emotions,
friendship, and success?

2. What are the key similarities and differences in the categorization patterns across these groups?
The hypotheses are:

1. There will be universal elements (e.g., happiness under emotions) that are consistent across all three
cultural groups.

2. Culturally specific elements will be prominent, reflecting different cultural values and societal norms

2. Methods

A total of 180 university students from Hungary, Jordan, and Tiirkiye participated in the study, aged between 18-
20. The freelisting method was used to gather data on how participants categorized drinks, emotions, friendship,
and success. The data were analyzed based on frequency and the order of listed items to identify salient cultural
patterns.

3. Results

This study revealed both universal and culturally specific patterns in the categorization of drinks, emotions,
friendship, and success among university students in Hungary, Jordan, and Tirkiye. Happiness and love were
common across all groups in the emotions category, confirming the presence of universal elements in cognitive
categorization. However, cultural distinctions were significant: Jordanians emphasized herbal drinks, Hungarians
focused on alcohol, and Turkish students balanced alcoholic and traditional drinks, confirming the cultural
influence hypothesis. Trust and shared experiences were universally valued in friendship, but Jordanians valued
familial-like bonds, while Hungarians linked friendship to social activities. Success was tied to happiness in
Tirkiye, financial stability in Hungary, and educational achievement in Jordan, highlighting both universal
features and cultural interpretations.

4. Conclusions

This study shows how cultural influences shape cognitive categorization, emphasizing the role of societal values
and practices in everyday concepts. It confirms that concepts such as drinks, emotions, friendship, and success are
influenced by cultural contexts. Universal elements like happiness, love, and trust are recognized across cultures,
reflecting shared human experiences, while cultural differences highlight the impact of societal norms on cognitive
processes. The findings of this research contribute to cultural cognition studies, showing how categories are shaped
by cultural factors. Future research could explore more categories, and compare gender or different age groups
cross-culturally to further understand culture's role in cognition.
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1. Bevezetés

Az igék argumentumvalasztasa soran szamos tényezO kozrejatszik, mig a végsé grammatikus szerkezetek
kialakulnak. Chomsky (1965) szerint a puszta szintaktikai szabalyokon kiviil kell lennie valami olyan mogottes
megszoritasnak, amely kontrollalja a grammatikus argumentumvalasztast, ez pedig nem a szintaxisban, hanem a
szemantikaban kodolt. Ezt a mogottes megszoritast szemantikai szelekcionak nevezziik. A szemantikai szelekcid
azt befolyasolja, hogy a 1étrejott mondatok, amellett, hogy grammatikusak, a valosdgban értelmezhetd jelentéssel
is rendelkezzenek (Komldsy, 2015).

Jelen kutatas alapjat egy korabbi klaszterezési feladat tapasztalatai adjak. Ebben a munkaban igei kategoriak
megallapitisa volt a cél az alapjan, hogy milyen megszoritasokat tamasztanak az alanyaikkal szemben szemantikai
szelekcio és tematikusszerep-kiosztas szempontjabol. Ehhez 6t elére meghatarozott csoportba osztottam a
foneveket jelentésiik alapjan, ez azonban limitalta a munka pontossagat, mivel nem reprezentalta jol az igék pontos
szelekcids tulajdonsagat, valamint manudlisan kellett elvégezni az osztalyozast, az anyanyelvi intuiciomra
tamaszkodva, ami hosszi folyamat volt, és tobb lehetdséget hagyott a hibakra.

Erre a fénévi kategorizaciora nyujt flexibilisebb megoldast a hiperonim cimkék keresése. A hiperonimia egy
alapvetd szemantikai relacid, amely lexikai elemek ala-folé rendeltségi viszonyat irja le az alapjan, hogy az egyes
elemeknek mennyire tag a jelentése (Bulmann & Trauth, 1996). A hiperonimia felfoghaté az elemek kozotti 1S-
A (egyfajta) relacioként (Resnik, 1993) (az alma egyfajta gyiimolcs), amely tranzitiv, tehat a tagabb jelentési
elemek is folérendeltjei a specifikus, hétkoznapi jelentésu szavaknak (az alma egyfajta entitas). Emiatt egy
rekurzivan miikodé algoritmus képes lehet megkeresni egy adott sz6 6sszes hiperonimajat, 1étrehozni egy listat
ezekbdl, majd 6sszehasonlitani ilyen a listakat, amelyeket szavak nagyobb halmazarol készit, megtalalva ezzel egy
olyan kOzOs hiperonimajat a szoélistdban szerepld szavaknak, amely mikodhet szelekcios kategoriat jel6ld
cimkeként is. Ilyen mddon létrehozhatunk vizsgalando fonévlistakat egy korpuszban egy ige mellett eloforduld
Osszes alanyi pozicidoban szerepld fonévbdl, és ezek fenti modon torténd vizsgalataval megallapithatjuk az adott

A kutatas alapfeltevése az, hogy egy szolista szavainak kdzds hiperoniméja megfeleltethetd a kivalasztasukat
vezérl6 szelekeios kategoriaval, f6 kérdése pedig az, hogy 1étrehozhato-e egy teljesen automatikus rendszer, amely
fonévlistakhoz megfeleld szemantikai kategoériacimkeét tud rendelni.

2. Médszertan

Az elébb emlitett algoritmusnak egy olyan tudasalapu lexikalis adatbazisra van sziiksége, amelyben a lexikai
elemek egymashoz viszonyitott ala-folé rendeltségi viszonya kodolva van. Erre magyar nyelven elérheté a Magyar
WordNet (HuWN) (Mihéltz et al., 2008), amelyben t6bb, mint 40000 synsetben (amelybdl 33000 fénévi) tarolnak
egyes szojelentéseket, és a rajuk vonatkozoé kiilonbdz6 adatokat (Vincze et al., 2008). Ahhoz, hogy az igék mellett
megjelend fénévi alanyok listajahoz megtalaljuk az optimalis hiperonim cimkét, amely szemantikai kategoriajukat
megadhatja, a HUWN-ben rendelkezésre all6 adatokbol a 1étrehozott program mitkddéséhez csak az egyes szavak
lemmaja (LITERAL), azonositdja (ID) és a hiperonimajuk azonositojara van sziikség.

A HuWN adatai alapjan mukodo keres6algoritmus sematikusan az 1. abra szerint mikodne: a kapott szolista
Osszes elemének rekurzivan Gsszegyiijtott hiperonimalistajat dsszehasonlitva megkeresi az els6 olyan elemet,
amely hiperonimaja az dsszes vizsgalt szonak (,,a legalsé k6z6s 6s”, Hj), ezzel alkalmas lehet kategoriacimkének,
anélkiil, hogy olyan hiperonimat adna eredményiil, amely tal szik (Hi) vagy tal tag (Hk) jelentésti. Hasonld
modszert gyakran alkalmaznak jelentés-egyértelmusitési feladatokban, azonban kategodriacimkézésben nem
jellemzd. Az algoritmus konkrét megvaldsitasa Python programozasi nyelven torténik, az XML fajlként elérhetd
HuWN feldolgozasaval.

Amellett, hogy az algoritmus az alapvetd keresési feladatot ellatja, van lehetdség arra is, hogy a szélistanak csak
bizonyos szazalékara illeszkedd cimkét keressiink. Ha megadjuk a keresés soran, hogy a lista mekkora részének
kell hiperonim cimkét keresni, kikiiszobolhetjiik példaul az igék valamilyen metaforikus, idiomatikus
hasznalatabodl adodoé alanyok el6fordulasat, amelyek sok esetben nem lennének illeszthetok az ige alap jelentéséhez
és a szelekcios megszoritasaihoz, ezzel eltorzitva az eredményként megkapott cimkét. A masik hasznos hozadéka
ennek a funkcidnak, hogy képesek lehetiink a tobbjelentésti igék kiilonbozd jelentéseihez tarsitani szelekcids
kategoriat, ha megfeleld szazalékhoz keresiink kdzds hiperonimat.
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1. abra: Az optimalis hiperonim cimke keresésének sematikus abraja a W-Ws szavakhoz

3. Eredmények

A 1étrehozott program technikai szempontbol jol miukodik, ezért a klaszterezési feladat elOkésziileti lancaba
beépithetonek latszik. Egyes szosorokra a tesztelés soran teljesen jol ill6 cimkét kapunk, példaul a ,tanar”, ,,diak”,
LHkutya”, | egér”, ,,ember” és ,,mamut” szavakra az ,,€10 vagy valaha élt entitas” cimke adekvat. A tesztelés soran
azonban az eredmények nem minden esetben voltak megfeleldek, egyes esetekben tul specifikus kategoriacimkét
kapunk eredményként, amely nem megfeleltethet az anyanyelvi intuicionak (példaul a ,,16”, ,.kutya”, és ,,nyul”
szavakra a ,,méhlepényes” cimke), mas helyeken pedig nem értek dssze a hiperonimalistak, és nem kapunk vissza
eredményt, holott a vizsgalt szavak jelentésében egyértelmien kellene lennie k6z6s pontoknak (példaul a ,,tanar”
és ,,Péter” szavak esetén). Ezek alapjan elmondhatd, hogy a program ugyan teljesen automatikus és 6nallod
mukddésre még ebben a formaban nem alkalmas, kisebb finomhangolast kdvetoen annotalasi segédeszkozként
megallja a helyét, ezzel is kdzelebb juttatva a klaszterezési feladatot a szemantikai szelekcio pontosabb leirasahoz.

4. Tovabbi lehetoségek

Ugyan mar az is eléremutatd, hogy miikodoképes segédeszkoz jott 1étre a munka eredményeként, van arra mod,
hogy feljavitsuk olyan szintre az eszkozt a tovabbiakban, hogy automatikus feldolgoz6 lehessen. A tovabblépésre
lehet6ség van a HUWN tovabbi hasznalata mellett, illetve annak elhagyasaval is. Ha megtartjuk a HuWN-t
tudasalapu adatbazisként a tovabbiakban is, a tal specifikus cimkejavaslatok kikiiszobolésére be lehetne épiteni
egy listat a kategoriaként elfogadhatd cimkékrdl a programba, ezt valamiféle anyanyelvi besz€l6i input alapjan

oy

(példaul kérdbives vizsgalattal) el lehetne késziteni. Amennyiben nem ragaszkodunk a HuWN hasznalatahoz, arra
alapozva létre lehet hozni egy 1j, hasonldan strukturalt, de kifejezetten erre a hiperonimia alapjan miikodo keresési

"woor

algoritmusra specializalt adatbazist, amely amellett, hogy bovitett szotarral rendelkezne, a szemantikai szelekcio
szerinti relevans kategoridkba osztalyozna a lexikai elemeket.
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1. Introduction

In Western culture, the word "cancer" is derived from the Latin word "cancer" meaning crab, and its metaphorical
significance is derived from the description of the ancient Greek physician Hippocrates, who compared the spread
of a tumor to the extension of a crab's claw (Sontag, 1978). In contrast, the Chinese character for cancer, & (i),
composed of the pictographic character “#&”and the radical of character “J”. the pictographic character "8&" in
ancient Chinese refers mainly to rocks on the mountain. The radical ‘"’ is frequently used in conjunction with the
words related to disease, and it plays an important role in indicating illness. The salience of "%&"(rocks) is mapped
to the concept of cancer’s intractability and resistance. Furthermore, it emphasizes the need for resilience and
courage for cancer treatment in the Chinese culture connotation. Hence, cultural variation, in particular traditional
Chinese and Western cultures, affect the ways in which health, illness and treatment are perceived. Metaphors are
crucial in the production of knowledge in that they allow us to make concrete connections between abstract
concepts and everyday experiences. Metaphors shape the mind, structure our experiences, and influence
behavior.(Zoltan, 2010) Sharifan (2015) put forward that Cultural Linguistic attempts to understand language as a
subsystem of culture and examine how various language features reflect and embody culture. However Cognitive
Linguists highlight how cultural traditions influence the way language embodies and expresses bodily experiences.
Both points of view demonstrate that the variability of embodied metaphors across cultures.

Researchers (eg. Gibbs, R. & Franks, H., 2002; Semino, E. et al., 2017) highlight diverse metaphorical patterns
of cancer, reflecting variations in cultural contexts and individual experiences. A key study by Chow and
Littlemore (2022) explores the metaphorical conceptualizations of cancer treatment in English and Chinese,
emphasizing cross-cultural differences in metaphor usage and its impact on communication among healthcare
practitioners. But there is a lack of research on how people use metaphors to understand cancer amongall
population groups. This paper is aimed to analyze the similarities and differences in cultural and cognitive
perceptions of the metaphors used to describe cancer in Chinese and English by analyzing different domains of
metaphorical mappings. A core conceptual organization underlying Chinese definition of cancer metaphors was
not found in this article's study.

2. Methods

The authors collected data from Chinese and English corpus CCL and BNC individually. Metaphor Identification
Procedure (MIP) developed by Pragglejaz Group (2007) are employed in this research to manually identify
metaphors of describing cancers. The author categorizes metaphors describing cancer according to different
conceptual domains. The authors analyzed the metaphorical expressions under each category using Conceptual
Metaphor Theory to identify the metaphorical mappings behind them, such as “cancer is a battle” “cancer is a
drama” “cancer is a journey “ and so on. Finally, the metaphors describing cancer in Chinese and English were
comparatively analyzed through the dimensions of cultural patterns and religious beliefs.

3. Resutls

Based on the analysis of the metaphoric corpus related to cancer definitions, although English and Chinese show
a high degree of similarity in primary metaphoric mappings, there are cross-linguistic differences in complex
English mapping. Complex metaphors tend to be more implicated in the use of cultural patterns, religious beliefs,
and so on. For example, while Western thinking defines disease in terms of viruses invading the body, emphasizing
the dichotomy between man and nature, Chinese culture emphasizes long-term conditioning, a harmonious
relationship with nature, and a holistic view of health in terms of the “unity of heaven and man” with respect to
man and nature. The traditional Chinese philosophical idea of ‘five elements’(mental, wool, water, fire and earth),
which is the core basis of Chinese cognition, is also reflected in the metaphors in the cancer-related dialogues.
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1. Introduction

1.1. The topic and the relevance of the study, theoretical background

Taste, as one of the five senses of human beings, arouse numerous discussions in the human history. Chinese
civilization has been known widely for its food culture all over the world. The rich food culture has already exerted
an imnact an the lanonaoe esneciallv on how neanle nce the nercention verhe “taste” in Mandarin Chinece When
I made an initial pilot study of perception verbs “taste” in the corpus of Chinese, I found that the Chinese verbs =
(chang, ‘taste’) is widely used in ancient Chinese and modern Chinese. This character has gone through a big
semantic change in the long history and its figurative sense is astonishingly rich and diversified. I assume that the
description of taste-related examples in Chinese context could unveil the relationship between language, culture
and cognition. Most scholars study perception metaphor in Indo-European languages, such as Sweester (1990),
Ibarretxe-Antufiano (2019), and Galac (2020). Few studies focus on Chinese perception metaphor. Meanwhile,
contrarv to olfactorv vacahnlarv words in the enstatorv domain often take nositive connotations (see Sweetser,
1990/2002: 38). However, the Chinese verbs= (chdng) can acquire negative meaning.

Since the introspective method cannot display the usage patterns of the language, a corpus method is an optimal
chaice in ceekino natterne in lexical collocation The data are retrieved from the TenTen cornne familv The
collocation of the three Chinese verbs = (chdng), fa= (pin chang, ‘taste’) and FaBK (pin wei, ‘taste or enjoy’)
shows that the perception verbs have rich figurative and non-figurative meaning in Chinese context, which is
closely related to the conventional food culture in China.

1.2. Aim of the stndv

The study aims at probing into the collocation of the three Chinese verbs = (chdng), fh= (pin chdng) and Tk
(pin wei) and their object (V+N construction) in order to explore the three verbs’ distinguishing usage and
characteristics, then the figurative and non-figurative meaning of the perception verbs are examined. Through such
corpus analysis, the relationship between language and cultural cognition will be further discussed.

1.3. Questions and hypotheses of the study
1. How does corpus analysis shed new light on the usage of taste-related words in languages?

2. How does the description of taste-related examples contribute to our knowledge of cultural cognition
(especially in terms of intercultural linguistics)?

2. Methods

The present study is corpus-based study, which retrieve data from The Chinese Web Corpus 2017 (zhTenTen17)
Simplified in the TenTen corpus family. The corpus contains over 13.5 billion words. The data are built covering
a large variety of genres, topics, text types and web sources as much as possible. The features of the TenTen corpus
makes it an optimal choice for the investigation of the perception verbs in everyday language use.

The study mainly uses Sketch Engine as the data analysis tool. Sketch Engine can help identify the salience,
frequency, collocation in language; in addition, it can measure the association between the head word and the
collocates. For each perception verb, I select the Top 20 types of collocations as the focus of study, categorize
them and find the salient collocates. The tool provides various association measures of the head word and the
collocates. The present study uses LogDice because it can measure the mutual attraction of the heading word and
its collocates and is regarded as a most reliable measure in linguistic software like Sketch Engine (Rychly, 2008).
Then the collocations of the perception verbs are further analyzed by using Conceptual Metaphor Theory. The
specific metaphor patterns are identified based on the taste metaphors summarized in Ibarretxe-Antufiano (2019)
and Bagli (2021).

3. Resnlts

The constrictions with hasic meanine of Eacconnts for 63 2% aof all the ton 20 constructions. while those with
figurative meaning accounts for 36.8%. In the basic meaning subgroup, we obtained 1437 tokens of &= H & (chdng
hdirdn ‘to tacte all kinde of herh<’) which i< anite calient in the data To further nrohe inta the aithiect of the
verbal phrase, most concordance lines obtained take #X (shénnong, “Yan Emperor’) as the subject of & F &,
which can date back to the mythology of ancient China and the story is engraved in the mind of Chinese people.
In the fiourative meanine snthoronn nositive evaluation acconnts for 40 4% neoative evalnation acconnts for
54 5% while nentral nsase onlv acconnts for 5 1% If we ohserve the looDice of the co-ocenrence of 2 and its
ohiects the ton five collacates are BB (hdicdn ‘all kinds of herhe’Y 3L (tidntou ‘sweetness’) 2B (itnous
“forbidden fruit”), W5k (baiii, ‘defeat’), TR (kiiguo, ‘bitter pill”), whose logDice score are all much higher than
5.9. Aside from B, the other four collocates are used figuratively.
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4. Conclusions

The oeneral outcomes of the studv can he siummarized helow® (1) The three nercention verhs share the hagic
meaning “tacte” hnt semantic nolaritv differs from each ather with 3 mare nentral while the ather two words
mare nositive (2) The collacates of the first two words Zand &3 have mare in commaon hecanse thev are alwavs
followed by diversified delicious food in the world, but the Top 20 =+N constructions in zhTenTen17 Simplified
corniis shows that this word can hear a rich varietv of ohiects fiourative and hagic meaning incluided The co-
ocenirence of 2 and its ohiects is distributed almost averaselv hetween words with nositive and neoative
evaluation The ton five most stronolv assaciated collocates are BEL (hdicdn) 3L tidntou) B fitnous) W
1% (haiil) EBR (liious) () The eninhemism nsace can he fornd in E224N canstrinctions which is «alient in
Chinese language, but such usage is not exploited in Hungarian, as Hungarians always use iz (& =in Hungarian)
with positive objects.
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